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My professional 
background

• Taught English as a second language, reading support, and 
English language arts in grades 3-12, but mostly grades 7-9

• Degrees are in English, teacher education/literacy, and 
curriculum and teaching

• University courses are about teaching digital writing, inclusive 
teaching, and research methods

• Research focuses on inclusive practices for online learning; 
worked in 30 online educational settings and seen +1000 hours 
of teaching children with special educational needs, particularly 
autism and ADHD



What’s different about 
teaching with digital technologies?

• Multiple, simultaneous sources of possible 
stimulation increase attention demands

• Interaction with teachers and peers can take 
place at the same time using online tools 
(synchronous) or at different times 
(asynchronous)

• Increased need for planning, monitoring, and 
evaluating learning (co-regulation/self-
regulation)

• Additional responsibilities for maintaining 
equipment (e.g., charging devices)



What has remained 
the same?

• There is still a range of orientations to 
learning (from traditional to customized 
mastery to project-based)

• In most cases, mandates for assessment and 
accountability using traditional metrics are 
still in force

• Inclusive educational practices are still 
elusive in most schools



Why do students with special educational needs 
require additional support for online learning?

• Motivational/attentional differences

• Cognitive processing differences

• Planning and monitoring strategy 
differences

• Physical differences

• Emotional regulation differences

• Peer and adult relational strategy 
differences
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How can I frame my thinking about students with 
special educational needs with digital technologies?

Who are the 
learners?

What are 
their 

strengths?

What 
programs and 

policies can 
serve them?

What do I 
want them 
to know?

How will I 
teach them?

Inclusive 
Pedagogy 
Framework



Who are the learners?

• The range of literature on classroom 
ecology across settings highlights the 
importance of building personal 
relationships with children

• This encompasses a whole range of 
activities, including formal, direct 
solicitations of information (questionnaire), 
informal contact (“hello, how are you 
today?”), complex interactions like 
storytelling, and emotional work like 
apology-making and forgiveness 



Learning about learners

Behavioral

• Draw or find pictures to depict their ideal 
learning environments

Cognitive

• Acquire recent cognitive testing data or 
arrange for testing to occur

Emotional

• Invite them to use emoji while you teach

Social

• Invite them to tell stories about what they 
like to do with other people on and offline



What are the students’ strengths?

• For students with special educational needs, 
more focus is drawn to what they can’t do, 
rather than what they can. 

• Supportive online learning environments help 
students identify their strengths as well as 
leverage them for their own learning. 

• Teachers who understand strengths can share 
power in classroom spaces and to advocate 
for additional opportunities for students. 



Finding learners’ strengths

Behavioral

• Make work schedules and/or write procedures; use 
timers or other cues

Cognitive

• Draw students’ attention to data that shows 
improvement; teach them to keep track of their own 
data

Emotional

• Brainstorm lists of ways that students can reward 
themselves (e.g., listen to music)

Social

• Help students think of ways to recruit support (e.g., call 
grandma to celebrate, ask a peer for help)



What programs and policies 
can serve students?

• During shifts to learning with more 
advanced technologies, there has been a 
sense that technology will meet the needs of 
learners without much thought. 

• Instead, it is important to examine the digital 
learning policies with a focus on overcoming 
challenges and meeting needs. 

• It is also important to follow applicable laws 
and procedures.



Questions for choosing programs and 
developing policies
Behavioral

• Does this program/policy support digital 
citizenship?

Cognitive

• Have the online instructional materials in 
this program been evaluated? (4A)

Emotional 

• Does this program support positive 
emotions and relationships with 
technologies?

Social

• Does this program/policy lead to increased 
quantity and quality of online social 
interactions?

Accessibility
Active 

Engagement

Advocacy for 
Inclusion

Accountability



What do I 
want the 
students to 
know?

• In an ideal setting, students and their families would drive learning outcomes 
that were tied to personal, familial, and community goals.

• Instead, what is supposed to be learned is often a matter of national politics, 
sometimes even international.

• Learning with digital technologies offers chances to either yield to traditional 
structures entirely or negotiate greater learner autonomy. 



Setting learning goals

Behavioral

• What actions will help students learn?

Cognitive

• What strategies will help students learn?

Emotional

• What should students do when they are frustrated?

Social

• How can students learn from each other?



How will I teach 
them?

• Your greatest act of advocacy is how you teach the 
students. 

• The affordances of online learning can be used for a 
range of outcomes, from empowering students to 
take control of their destinies, to preparing them to 
assist in their own oppression.

• Helping students understand the cognitive, 
emotional, behavioral, and social elements of their 
learning is critical for teaching that is both inclusive 
and liberating. 



Instructing students

Behavioral

• Set firm, but realistic expectations for online and 
offline behavior; show students how to use the tools 
and programs 

Cognitive

• Provide worked examples, sequences, mnemonics, 
and practice synchronously and asynchronously

Emotional

• Praise; Thank; Let students signal you when they are 
frustrated

Social

• Let the learners talk more; the synchronous time 
should mostly be for them to interact and share



Research 
Example

-Letting students 
choose activities 
-Teaching 
students to use 
the technologies
-Using student 
feedback
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